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Preface 
 

The School of Continuing Education (SCE) is one of the largest community college-based 

providers of adult education in the State of California. It is responsive to evolving community needs 

by offering a wide range of programs and services in Basic Skills, Career Technical Education, 

Disability Support Services, English as a Second Language, and the Lifeskills Education 

Advancement Program. SCE institutional learning outcomes support its mission to serve the 

community by preparing students for productive civic engagement and supporting learning goals 

across the lifespan.  

The SCE Student Success and Support Program assists students in entry, persistence, and 

completion of their academic programs through core services including orientation, assessment, 

counseling, student educational plans, and follow-up services. SCE strives for excellence by being 

engaged in a continuous review and improvement cycle of all institutional aspects-planning, 

instructional offerings, student support, administrative functions, and resource allocation.   

The development of the Western Association of Schools and Colleges (WASC) accreditation 

self-study for SCE has been a dynamic and inclusive complement to the annual review of the SCE 

Strategic Plan. The ten WASC criteria have been incorporated into the SCE continuous program 

review cycle and the Action Plan items have been integrated into the SCE Strategic Plan. Linking 

the completion of the WASC Action Plan to the completion of the SCE Strategic Plan allows for 

maximum participation and planning integration. Additionally, it ensures that all identified action 

steps are monitored for completion. According to the established North Orange County Community 

College Districtôs strategic planning process, SCE identifies a timeline, resources, and responsible 

persons for all action steps and reports progress on completion annually.   

The culture of SCE is one of staff involvement at all levels. The self-study process 

included faculty, staff, students, and administrators in the following ways: 

 

¶ Focus groups for each of the ten self-study criteria were recruited at an Opening 

Day event. (September 11, 2015) 

¶ Al l staff were invited to the WASC kick-off event. (October 9, 2015) 

¶ All staff had the opportunity to provide feedback on the self-study, organizational 

structure, and timeline. (2015-2017) 

¶ The focus groups identified strengths and key areas for improvement. (2016) 

¶ Based on the self-study findings, members of Provostôs Cabinet formed and 

approved the SCE Action Plan. (2016) 

¶ The draft of the WASC self-study report and the Action Plan were presented: 

o Provostôs Cabinet (November 15, 2016) 

o NOCCCD Board of Trustees (November 22, 2016) 

¶ The final draft of the WASC self-study report and the Action Plan were 

presented: 

o Provostôs Cabinet (November 10, 2017) 

o NOCCCD Board of Trustees (January 24, 2017) 

¶ The final drafts were approved by the Board of Trustees on January 24, 2017 

 

For SCE, accreditation self-study signifies the beginning of a six-year cycle of 

continuous improvement. While celebrating our schoolôs success in many areas, we look forward 

to elevating our institution to the next level by completing the next Action Plan. 
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Self-Study Committee Members 
 

SCEôs WASC self-study team is identified below. Provost, Valentina Purtell, and WASC Co-chairs, 

Dr. Adam S. U. Gottdank and Julie Schoepf supported all the focus group areas.  

The SCE Research Department supported all focus groups.  

 

 

 

 

 

 

 

 

 

Criterion 1: Institutional Mission and School-wide Learner Outcomes 

Special Projects Manager, Staff Development & SLO - 

Dr. Cathryn Neiswender (Facilitator) 

Registrar - Diane Mendoza (Writer) 

Faculty, DSS - Craig Stephens 

Student Leader - Tony Co 

Special Projects Coordinator, CACT, TDI - 

Jonathan Carrasco 

Instructional Assistant, ESL - Pati Giron 

Adjunct Faculty - Jim Pilafas

 

 

Criterion 2: Organizational Infrastructure and School Leadership 

Interim Program Manager, ESL - Katalin Gyurindak (Facilitator) 

Program Manager, DSS - April Guajardo (Writer) 

Dean, Anaheim Campus - Martha Gutierrez 

Interim Dean, Cypress Center - Dennis Davino 

Instructional Assistant, ESL - David Soto 

Faculty, CTE - Cathy Dunne 

Admissions & Records Technician - Hilda Arroyo 

Clerical Assistant - Monica Torres 

 

 

Criterion 3: Faculty and Staff 

Faculty, Office Technology - Tina McClurkin (Facilitator) 

  Dean, Anaheim Campus - Martha Gutierrez (Writer) 

Instructional Assistant, ESL - Elaine Loayza 

Admissions & Records Technician - Rae Lynn Holguin 

Admissions & Records Clerk - Melissa De La Cruz 

Admissions & Records Technician - Miriam Morales 

Faculty, HSDP - Matt Stivers 
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Criterion 4: Curriculum  

Faculty, ESL & Curriculum Committee Chair - 

Candace Lynch (Facilitator) 

Interim Program Director, LEAP - Joanne Armstrong (Writer) 

Administrative Assistant II - Shelia Moore-Farmer 

Faculty, DSS - Craig Stephens 

Instructional Assistant, DSS - Joel Baca 

Special Projects Manager, CTE - Denise Mora 

Administrative Assistant I, ESL - Monica Clark 

Special Projects Manager & Adjunct Faculty, ESL - Natalya Dollar 

Adjunct Faculty, DSS - Alli Stanojkovic 

Faculty, LEAP - Lynda Gunderson 

 

Criterion 5: Instructional Program  

Program Director, ESL - Jorge Gamboa (Facilitator) 

Program Director, DSS - Denise Simpson (Writer) 

Program Director, SSSP - Stephanie Paramore 

Interim Program Director, LEAP - Joanne Armstrong 

Student Leader - Rosa Lozano 

Accounting Technician - Rosemary Penesa (resigned) 

Interim Program Manager, LEAP - Lisa Gaetje 

Adjunct Faculty, LEAP - Meeta Randeria 

Interim Program Director, Basic Skills/HSDP - Margie Abab 

Instructional Assistant, HSDP - Anita Sanchez 

Program Director, CTE - Raine Hambly 

Faculty, ESL - Dr. Alice Niyondagara 

Special Projects Manager, ESL - Natalya Dollar 

 

         Criterion 6: Use of Assessment 

Program Director, SSSP - Stephanie Paramore (Facilitator) 

Counselor, DSS - Kristina De La Cerda (Writer) 

Vocational Counselor, SSSP - Megan Ly 

Dean, Wilshire Center - Dr. Vaniethia Hubbard 

Testing & Assessment Specialist, SSSP - Jerry Jurado 

Counselor, SSSP - Ally Garcia 

Faculty, DSS - Julie Brown 

Special Projects Manager, Basic Skills & HSDP -  

Darrylette Johnson 

Faculty, CTE - Jennifer Oo 

Program Director, ESL - Jorge Gamboa 

Program Director, CTE - Raine Hambly 

Faculty, ESL - Dr. Alice Niyondagara 

Special Projects Manager, Staff Development & SLO -  

Dr. Cathryn Neiswender 
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/ 

Criterion 7: Student Support Services 

Dean, Wilshire Center - Dr. Vaniethia Hubbard (Facilitator) 

Administrative Assistant III - Danielle Davy (Writer) 

Interim Student Records Coordinator - Shontel Corona 

Registrar - Diane Mendoza 

Custodian - Steven Jajo 

Vocational Counselor, SSSP - Khanh Ninh 

Counselor, DSS - Rosie Navarro 

Student Leader - Cheeraphan Schneider 

Adjunct Counselor, DSS - Michelle Patrick Norng 

Alternate Media Specialist, DSS - Danielle Barbaro 

Faculty, Basic Skills - Kathleen Malony 

Faculty, ESL - Dr. Carlos Diaz 

 

 

Criterion 8: Resource Management 

Manager, Administrative Services - Lorenze Legaspi (resigned) 

Interim Manager, Administrative Services - Terry Cox (Facilitator) 

Manager, Instructional Technology Services - Morgan Beck (Writer) 

Accounting Specialist - Deepali Dave 

Adjunct Faculty, ESL - Pat McCabe 

Special Projects Manager, ESL - Olivia Sanchez Silva (resigned) 

Administrative Assistant III - Danielle Davy 

Instructional Assistant, HSDP - Tanya Gomez 

Faculty, HSDP - Janet Cagley 

 

 

Criterion 9: Community Connection 

Director, Campus Communications - 

Jennifer Perez (Facilitator) 

Marketing Outreach Assistant -  

Chelsea Salisbury (Writer) 

Special Projects Manager, Basic Skills & 

HSDP - Darrylette Johnson 

Admissions & Records Technician -  

Mary Jo Marvulli 

Accounting Specialist - Yolanda Barba 

IT Technician - Vivian Giang 

Instructional Assistant, DSS - Mary Faro 

Special Projects Coordinator,  

ACCT - Linda Langgle 

Student Records Coordinator -  

Markelle Gray (resigned) 

Counselor, SSSP - Yvette Krebs 
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Criterion 10: Action Plan for Ongoing Improvement 

Provostôs Cabinet (WASC Leadership Team) 

(Note: Focus group 10 includes the Provostôs Cabinet and Guests) 

 

Provost - Valentina Purtell 

Executive Assistant III,  

Provost's Office - Julie Schoepf 

Counselor, DSS & Academic Senate President -  

Dr. Adam S. U. Gottdank 

Dean, Wilshire Center - Dr. Vaniethia Hubbard 

Dean, Anaheim Campus - Martha Gutierrez 

Interim Dean, Cypress Center - Dennis Davino 

Faculty, ESL & Curriculum Committee  

Chair - Candace Lynch 

Counselor, SSSP - Patty Lujan 

Faculty, LEAP - Lynda Gunderson 

Adjunct Faculty, ESL - Doreen Doherty 

Director, Campus Communications -  

Jennifer Perez 

Marketing Outreach Assistant - 

Chelsea Salisbury 

Instructional Assistant, ESL - David Soto 

Student Leader - Cheeraphan Schneider 

Student Leader - Rosa Lozano 

Special Projects Manager,  

Student Equity - Cedric Smoots 

Special Projects Manager, Basic Skills  

& HSDP - Darrylette Johnson 

Faculty, CTE - Cathy Dunne 

Registrar - Diane Mendoza 

Program Director, SSSP - Stephanie Paramore 

Special Projects Coordinator - Raquel Murillo 

Interim Program Manager, LEAP - Lisa Gaetje 

Program Director, DSS - Denise Simpson 

Program Director, CACT & Deputy Sector 

Navigator - Norma Alvarado 

Vocational Counselor, SSSP - Khanh Ninh  

Interim Program Director, LEAP -  

Joanne Armstrong 

IT Technician - Vivian Giang 

Special Projects Director,  

NOCRC AEBG - Jesse Crete 

Special Projects Manager, ESL,  

NOCRC AEBG - Ivan Stanojkovic 

Special Projects Manager, Workforce 

Development, NOCRC AEBG - Esther Landin 

Special Projects Manager, CTE/I-BEST,  

NOCRC AEBG - Christina Ryan Rodriguez 

Interim Program Director, 

Basic Skills & HSDP - Margie Abab 

Special Projects Manager, Staff Development  

& SLO - Dr. Cathryn Neiswender 

Administrative Assistant II,  

NOCRC AEBG - Sean McClain (resigned) 

Interim Manager, Administrative  

Services - Terry Cox 

Director of Institutional Research  

and Planning - Dr. Tina King 

Instructional Assistant, ESL - Pati Giron 

Professional Expert, SASS, 

NOCRC - Erin Sherard 

Special Projects Manager,  

CTE - Denise Mora  

Manager Instructional Technology  

Services - Morgan Beck 

Program Director, ESL - Jorge Gamboa

 

 

Additional Contributors  

NOCCCD Board of Trustees 

Chancellor - Dr. Cheryl A. Marshall 

NOCCCD Chancellorôs Staff Members 

Provost Emeritus - Christine Terry 
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Chapter I. Institutional, Community, and Student Characteristics  

Institutionôs Mission and School-wide Learner Outcomes 

 
  The School of Continuing Education (SCE) is an Orange County, California Community 

College based comprehensive noncredit program, which in 2015/16 served a diverse student body of 

33,749 students that translated to 5,290 Full Time Equivalent units (SCE 2015/16 Annual Report 

Final). The school is part of the North Orange County Community College District (NOCCCD) 

consisting of SCE, Fullerton College, and Cypress College. The school employs 29 full-time 

instructional faculty, 10 full-time counselors and 336 adjunct (part-time) faculty, as well as 

numerous professional experts and independent contractors. There are 80 classified staff, one 

confidential staff, 28 Program Directors and Managers, three deans, and the Provost. The schoolôs 

2015/16 general fund budget totaled just over $29,000,000, or just over $41,000,000 when including 

resources such as grants, lottery, and carry-over funds (Proposed Budget and Financial Report 

2015/16, SCE 2015/16 Annual Report Final). The institution operates under the direction of the 

NOCCCD Board of Trustees and utilizes the principles of participatory governance. SCE has an 

Academic Senate and a 13-member school leadership council called Provost's Cabinet, which is 

comprised of representatives of all employee constituent groups. Community input is obtained from 

advisory committees, focus groups, local reports, studies, and surveys of students, residents, and 

employers. The school utilizes a strategic planning process to develop annual goals (District-wide 

Planning).  

 

INSTITUTIONAL CHARACTERISTICS  

 

The School of Continuing Education provides instruction at three main centers and 151 off-site 

locations:   

 

Anaheim Campus 

1830 W. Romneya Avenue, Anaheim, CA 92801 

Telephone #: 714.808.4645; Fax #: 714.808.4659 

Valentina Purtell, Provost: vpurtell@sce.edu 

Martha Gutierrez, Dean of Instruction & Student Services: mgutierrez@sce.edu  

Dr. Adam Gottdank, Academic Senate President and Accreditation Chair: agottdank@sce.edu 

Julie Schoepf, Executive Assistant to the Provost and Accreditation Co-chair: jschoepf@sce.edu 

 

Cypress Continuing Education Center 

9200 Valley View Street, Cypress, CA 90630  

Telephone #: 714.484.7038; Fax #: 714.826.1766 

Dennis Davino, Interim Dean of Instruction & Student Services: ddavino@sce.edu 

 

Wilshire Continuing Education Center 

315 E. Wilshire Avenue, Fullerton, CA 92832  

Telephone #: 714.992.9500; Fax #: 714.992.9599  

Dr. Vaniethia Hubbard, Dean of Instruction & Student Services: vhubbard@sce.edu 

 

Web address: www.sce.edu 

https://drive.google.com/open?id=0B7M5mA3Az5AkdDY2SmhQVHBkdGM
https://drive.google.com/open?id=0B7M5mA3Az5AkdDY2SmhQVHBkdGM
https://www.google.com/url?q=https%3A%2F%2Fwww.nocccd.edu%2Ffiles%2Fproposedbudget2015_61485.pdf&sa=D&sntz=1&usg=AFQjCNHNnITO9N1uO2Ie6LyY_VA1nFmIZQ
https://www.google.com/url?q=https%3A%2F%2Fwww.nocccd.edu%2Ffiles%2Fproposedbudget2015_61485.pdf&sa=D&sntz=1&usg=AFQjCNHNnITO9N1uO2Ie6LyY_VA1nFmIZQ
https://drive.google.com/open?id=0B7M5mA3Az5AkdDY2SmhQVHBkdGM
https://www.nocccd.edu/district-wide-planning-205
https://www.nocccd.edu/district-wide-planning-205
mailto:mgutierrez@sce.edu
mailto:agottdank@sce.edu
mailto:jschoepf@sce.edu
mailto:ddavino@sce.edu
mailto:vhubbard@sce.edu
http://www.sce.edu/
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 MISSION, VISION AND CORE VALUES  

 

 The School of Continuing Education strives to create an inclusive environment that serves 

the needs of its diverse student population. Such commitment is evident in SCEôs Mission 

Statement, Vision Statement, Institutional Student Learning Outcomes, and Core Values. SCE has 

continued to cultivate a culture that responds to the shift in the economy and the workforce needs, 

leveraging SCE as one of the top pillar continuing education institutions. 

 Mission. SCEôs Mission Statement has continued to evolve from its first Mission Statement 

in 1988 and is indicative of the institutionôs commitment to the student body. SCE cultivates an 

environment that supports, challenges, and equips students with the necessary tools to reach their 

educational goals. SCE fulfills its mission by offering free and affordable high quality programs. 

These programs lead students to earn their high school diplomas, develop college-level skills, enable 

transition to credit courses, develop work skills, and become life-long learners. SCEôs Mission 

statement:  

 

¶ To serve the needs of individuals, business, and the community, we educate a diverse student 

population in successive essential skills that support learning goals across the lifespan. 

 

 Vision. SCE prides itself as being an institution of life-long learning for students with 

multiple learning styles, goals, and objectives. The school offers programs that are known for their 

accessibility and relevance to the community it serves. SCE prides itself as being a leader for 

continuing education. SCE will continue to empower our students with the necessary tools that meet 

the needs of our community and provide our students the desire to pursue their goals. SCEôs Vision 

Statement: 

 

¶ SCE has a comprehensive presence in the community and is recognized for excellence. SCE 

embraces multiple facets of diversity and is committed to outcome-oriented educational 

opportunities in preparing students for productive civic engagement. SCE is an effective and 

affordable option for students who are acquiring personal, academic, and career skills. SCE is 

responsive to evolving community needs.  

 

 Core Values and Institutional Student Learning Outcomes. SCE has identified the following 

Core Values and Institutional Student Learning Outcomes that support SCEôs Vision. SCEôs Core 

Values:  

 

¶ Integrity   

o Through a commitment to our mission and vision statement   

o By encouraging a climate of honesty and trust   

o Through teamwork that depends on accountability and responsibility 

¶ Learning   

o As a way to meet life's challenges successfully   

o As a path to personal and professional growth  

o As a life-long quest 

¶ Excellence   

o By delivering comprehensive quality programs and services   

o By creatively responding to the educational needs of our community 
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¶ Diversity   

o By recognizing and respecting the significance of each unique individual   

o By offering all learners access to relevant learning opportunities 

¶ Service   

o To the individual   

o To the institution   

o To the community 

 

 SCEôs Institutional Student Learning Outcomes. As a result of enrolling in and completing a 

School of Continuing Education course, group of courses, or entire certificate program, students can 

be expected to demonstrate the following: 

 

o Empowerment to be life-long learners. Students can demonstrate the confidence and 

courage to learn how to learn, as well as appropriate research, study, inquiry and 

goal-setting skills. 

o The ability to function effectively within their community. Students demonstrate 

appropriate effective interpersonal communication, critical thinking and problem 

solving skills, as well as an understanding of the value of diversity.  

 

These graphs summarize the characteristics of the community served by SCE. It is evident 

that SCE is well positioned in a community with a high adult population that is predominantly 

female and of which a third have not completed a post-secondary degree. This makes SCEôs 

programs in career technical education and college transition a viable option for the community. 
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In response to community characteristics, data from the 2015/16 academic year demonstrates 

that SCE fulfilled the needs of women because it served a high percentage of females (67%). It also 

addressed the needs of the community in terms of age by servicing more students in the 31-54-year 

group than any other age group. 

 

HISTORY OF THE INSTITUTION  

 

 Continuing education has a long and illustrious history in North Orange County. Prior to the 

creation of the present North Orange County Community College District (NOCCCD), the Fullerton 

Union High School District and Fullerton Junior College District had contiguous boundaries and a 

common district administration and Board of Trustees. Adult Education classes were administered 

by the Junior College District for the area in common and as a service for other areas of North 

Orange County (e.g. Brea, Placentia). Adult Education classes were first offered in 1930 with 48 

students enrolled. Class offerings included Gymnasium, Swimming, Machine Shop, Engineering, 

Art/Metal Working, Spanish, Wood Turning, Typing, Bookkeeping, Commercial French, 

Commercial Spanish, Accounting, Welding, Commercial Law, Lip Reading, and College Shorthand. 

 NOCCCD was created in the mid-1960ôs and the newly formed Board of Trustees and 

Superintendent wanted to administer adult education throughout the District. All adult education 

programs were transferred to NOCCCD except for the Anaheim Union High School District. The 

two programs operated in juxtaposition through an informal agreement until the 1972/73 academic 

year when the Anaheim Union High School District decided it no longer wanted a separate adult 

education program. NOCCCD absorbed the former Anaheim Union program. One reason for the 

dissolution was the Anaheim communityôs concern that they were supporting two adult education 

programs. The new arrangement proved to be successful in a relatively short period. Noncredit 

enrollment more than doubled within approximately a year in the newly served Anaheim area. It was 

for purposes of greater service that the original governing board sought control of all noncredit 

classes in its service area. Noncredit enrollments have equaled or surpassed those in the credit area, 

thus proving that there is a noncredit community in addition to the credit constituency that needs to 

be served. 

The North Orange County Community College District serves both credit and noncredit 

students. The NOCCCD Board of Trustees recognize the value of noncredit instruction for the North 

Orange community and have been supportive of SCE. SCE is the fourth largest community college 

program in the state in FTES and the third largest in unduplicated headcount. The character of the 

program is unique in the state and reflects the communityôs noncredit interests through many diverse 

offerings. This uniqueness is the combination of apportionment-funded adult education, community 

services, and economic development all under a single administrative organization. NOCCCD, SCE, 

and the community benefit from this structure, which provides economies of scale, reduced 

duplication of services and instruction, and expanded student access. 

 SCEôs Training, Development, and Innovation (TDI) Resource Center was formed in 1996 

based on three economic development initiatives formerly held at Fullerton College. These programs 

emphasized offering fee-based classes and consulting services to local businesses and industry. The 

initiatives included the Workplace Learning Center, the Regional Business Resource Assistance 

Center, and the Center for Applied Competitive Technologies. A new Media Center was added with 

the award of a federal Department of Labor Displaced Worker grant. These programs are all self-

sustaining, dependent on grant and fee revenues to support the TDI budget. 

 NOCCCD adopted a resolution renaming the Adult Education Division as the North Orange 

County Community College District's School of Continuing Education in 1998. A new mission 

statement was adopted which reflected a much broader purpose for adult education and added strong 
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economic development, community education, and community services role. The Board of Trustees 

sees SCE as a significant economic development resource, partnering with Fullerton and Cypress 

Colleges to meet the regionôs economic and workforce development needs.  

Institutional planning processes evolved in the early 2000ôs. The Provostôs Cabinet launched 

a 5-year strategic planning process in 2000 aimed at identifying initiatives that would move SCE and 

its instructional programs into the 21st century. A decision was made in 2001 by the Districtôs Board 

of Trustees to follow a District Master Plan recommendation to build a campus in Anaheim. The 

campus would serve the Districtôs largest city. The new Anaheim Campus opened its doors to 

students in January 2003 and SCEôs Yorba Linda Continuing Education Center was sold to the 

Placentia Yorba Linda Unified School District (PYLUSD). NOCCCD and PYLUSD made an 

agreement that enabled SCE to continue offering classes at the Yorba Linda site. The other two SCE 

Continuing Education Centers, located at Cypress College and adjacent to Fullerton College, 

completed major construction and remodeling projects in 2008. The Anaheim Campus has expanded 

since its initial opening by adding an additional 36,000 square feet in 2006/07 and serves more than 

10,000 students annually.  

 

A LOOK TOWARD THE FUTURE  
 

Under the direction of the Director of Institutional Research and Planning, SCE is 

reconvening a formal program review planning process. The revised program review process will 

allow for the assessment of program outcomes, needs, and effectiveness and the new process will 

begin fall 2018. Planning is underway to establish procedures and committees that will jumpstart the 

process. Planning and evaluation cycles will be led by a strategic planning committee that ensures 

that all existing instructional, student support, and administrative services programs are engaging in 

ongoing self-evaluation and assessment to maintain and enhance their vitality and responsiveness. 

Once in place, the entire planning cycle can take 4-6 years. Each year of the planning cycle will 

include a step for a program to complete in its progress toward accomplishing an official goal or 

objective.  

Establishing cycles of review will ensure that SCE programs and services are consistently 

aligning their goals and objectives with the Districtôs strategic master plan, the SCE Student Success 

and Support Program (SSSP), Student Equity (SE), and Basic Skills Integrated plan, the SCE 

educational master plan, the SCE facilities master plan, and the SCE technology master plan. The 

planning and evaluation process will lead to an annual report to the Board of Trustees on the 

progress the institution is making toward achieving its goals and objectives.  

 

 



School of Continuing Education Self-Study Postsecondary Report 

 

14 

 

Proposed Planning/Evaluation Process 

 

 
 

 Campus Climate Survey. In addition to implementing a planning/evaluation process to assess 

program outcomes and establishing cycles of review, SCE, in the spirit of Student Equity will 

conduct a campus climate survey in order to examine studentsô overall experiences at the institution. 

The purpose of this survey is to continue to create a campus environment where all of SCEôs 

students, faculty and staff feel included, respected, supported, and valued. The survey results will 

provide clarification and help SCE better understand the variation in students, faculty and staffsô 

attitudes and experiences.  

The Office of Institutional Research and Planning (OIRP) will conduct the survey Fall 2017. 

The initiative will include five primary phases. The first phase will involve developing an 

Institutional Effectiveness committee (inclusive of several SCE constituents), conducting focus 

groups (Spring 2017), survey development (Summer 2017), survey implementation that will seek 

input from all faculty, staff, and students (Fall 2017), and reporting of results (Spring 2018).  

 Student Stop-Out Survey. The Office of Institutional Research and Planning, in collaboration 

with the Program Directors, are in the process of developing a Student Stop-Out Survey. The 

primary goal of this survey is to provide a comprehensive understanding of the various reasons SCE 

students leave the institution or understand why returning students initially left. 

 Identifying Gatekeeper Courses. During the 2017/18 academic year, the Office of 

Institutional Research and Planning department will explore course enrollment data to identify 

gatekeeper courses in order to develop strategic goals and plans to facilitate studentôs paths to 

completing their educational goals. This project will lead to developing course pathways and 

aligning effective support strategies that complement the courses offered that will increase 

achievement rates. These projects will ensure that SCE continues to assess practices to create data-

driven results that foster the mission and vision throughout the institution.  
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POSTSECONDARY OFFERINGS 

  

The School of Continuing Education offers classes in three groups: 1. Noncredit eligible 

funded by apportionment, 2. Community Service classes funded by tuition, and 3. Contract 

Education classes funded by employers. The table below provides an outline of SCE programs. 

 

School of Continuing Education Program Categories 
 

Noncredit Community Services Contract Education 
ESL 

Citizenship Short-Term Vocational 

Older Adults 

Health and Safety 

Disability Support Services 

Parenting 

Basic Skills/High School Diploma 

Art 

Kidsô College Classes  

Creative Arts  

Culinary Arts 

Personal Enrichment  

Business and Finance 

Exercise and Dance  

Online Classes 

Home Economics 

Adult Basic Education  

ESL 

Basic Skills  

Workplace Spanish  

Digital Media 

Supervisory/Leadership Skills 

Manufacturing Training  

OSHA Compliance  

Hazardous Material Handling Compliance 

 

ENROLLMENT OVERVIEW  

 

 This section provides an overview of enrollment at SCE with insight into dips, peaks, or 

plateaus in enrollment. It focuses on four gauges of enrollment: continued headcount - overall and by 

program or campus, description of the student population, FTE enrollment, and more granular 

enrollment patterns.  

SCE offers courses in program areas eligible for noncredit apportionment as well as 

community service and contract education classes. The school offers approximately 1,100 courses 

each term at three main campuses and at 151 off-campus facilities. SCE has numerous partnerships 

with local education agencies, municipalities, and both non-profit and for profit organizations. 

English as a Second Language (ESL) and the Lifeskills Education Advancement Program (LEAP) 

are SCE's two largest programs, which served 9,929 ESL students and 15,053 LEAP students in 

2015/16. SCE also offers a Career Technical Education (CTE) Program that served 4,334 students 

and a Basic Skills High School Diploma Program that served 4,636 students in 2015/16 (Argos 

Student Academic History Report, 2015/16). The CTE program awarded 409 certificates and the 

Basic Skills Program awarded 254 adults with high school diplomas in 2015/16 (SCE 2015/16 

Annual Report Final). The six largest instructional programs at SCE are as follows: 

 

¶ COM  (Computers): includes COMP, CCTR, and MS course subject codes. 

¶ CTE (Career & Technical Education): determined by the AEBG formula of CB22= I CB09 

and I=A, B, C, or D, excluding courses already in COM. 

¶ DSS (Disability Support Services): includes DSPS course subject code.  

¶ ESL (English as a Second Language): includes ESLA & ESLW course subject codes. 

¶ HS (High School): includes IHSS and ABE course subject codes, except for ABE courses 

belonging to LEAP. 

¶ LEA P (Lifeskills Education Advancement Program): includes OAP, LEAP, & PARN 

division codes, and ABE subject code not in HS. In 2009, OAP became LEAP. 

¶ OTH  (Other): includes all courses not already captured in the six major categories. 
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 SCE has experienced a 6% average drop in enrollment from year to year starting with the 

2009/10 school year. During the 2015/16 school year for instance, 33,749 students (unduplicated 

headcount) enrolled at SCE ï a 4.6% drop from the previous year. This decline in enrollment is not 

surprising given a statewide decrease in community college enrollment. In fact, at the 2016 

California Research and Planning Conference, San Joaquin Delta College researchers presented on 

The impact of economic cycles on access and success in California community colleges, highlighting 

the inverse relationship between college enrollment and economic prosperity - based on 10 yearsô 

worth of state data. As such, drops in SCEôs enrollment are affected by economic cycles and other 

local decisions discussed later in the chapter.  

 

Student Headcount, 2006/07 to 2015/16 
 

 
Source: SCE 2015/16 Annual Report Final. 

 

 In accordance with the overall enrollment trends at SCE, enrollment by program numbers 

decrease as they approach the 2015/16 academic year. However, not all programs experience the 

same degree of drops in enrollment. The three instructional programs with steepest drop in 

enrollments are COMP, CTE, and ESL. In 2014/15, COMP experienced a 19% drop in enrollments 

from 2013/14 to 2014/15 and another 14% drop from 2014/15 to 2015/16 (% change not shown in 

table). CTE experienced an 18.5% drop in enrollment from 2013/14 to 2014/15. ESL enrollments 

dropped by 12.3% from 2014/15 to 2015/16. The proportion of a programôs size to overall 

enrollment remains stable as judged by the close ranging percentages in each program column, but 

the difference between enrollments from year to year is more indicative of program changes. Despite 

some steep drops in enrollment for COMP, CTE, and ESL, the drop in enrollment for the three other 

programs is less severe because the difference between their enrollments from year to year is 

smaller. In the case of HS, enrollment is actually growing and for LEAP, it is returning to 2010/11 

levels. The four largest programs at SCE are: LEAP, ESL, CTE, and HS. 
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The drop in program enrollments is consistent with overall SCE enrollment. The decline of 

program enrollment is linked to overall SCEôs enrollment decline. That is, as there is a decline in 

enrollment we should expect a decline in program enrollment. Data shows all programs experiencing 

a decline in enrollment since 2010/11 to 2015/16. SCE's enrollment decline pattern is consistent with 

other major noncredit programs in California. A significant enrollment decrease in the last 5 years is 

attributed to the growth of economy and, therefore, availability of jobs. The majority of noncredit 

students are working adults whose multiple needs often necessitate choosing work over education. 

An increase in cost of living coupled with the limited access to support services often results in 

abandoning education for the sake of work. Nonetheless, the Office of Institutional Research and 

Planning will further explore possible reasons for the consistent decline of COM and most 

importantly, the significant enrollments lost in the ESL program.  

 SCEôs adult student population may explain one of the reasons for the consistent decline in 

COM. In 2015/16, about a third of students at SCE were 31-54 years old (31%). The next largest 

group of students at SCE was 18-30 years old (22%) followed by 55-75 years old (20%). Faculty 

have observed that students who have grown up with technology tend be more comfortable with 

emerging technologies than students that did not grow up in the digital era. Another explanation for 

the enrollment drop may be due to the fact of the 2009/10 budget cuts, while resources were 

redistributed, some programs may still be significantly impacted, such as COM. Age makes a 

difference in enrollment, as described in, ñBehind the Numbers: College Enrollment Decreasing 

Overallò article by Diverse Issues in Higher Education (2013).  Older adults tend to enroll less than 

non-older adults.  

 SCE is working to reverse the decrease in enrollment for our CTE programs by implementing 

the following strategies: 

 

¶ Hiring faculty to redevelop curriculum 

¶ Redesigning CTE curriculum 

¶ Purchasing new textbooks and software tools 

 

(Duplicated) Enrollment by Program, 2010 to 2016 
 

Year COM CTE DSS ESL HS LEAP OTH TOT 

10/11 10,968 10,809 5,346 42,296 12,796 79,603 8,804 170,622 

% 6.4% 6.3% 3.1% 24.8% 7.5% 46.7% 5.2% 100.0% 

11/12 10,594 9,511 4,311 40,209 12,842 68,414 8,426 154,307 

% 6.9% 6.2% 2.8% 26.1% 8.3% 44.3% 5.5% 100.0% 

12/13 10,292 9,766 4,483 40,744 12,305 67,708 7,147 152,445 

% 6.8% 6.4% 2.9% 26.7% 8.1% 44.4% 4.7% 100.0% 

13/14 9,277 9,022 4,203 41,227 12,908 67,421 6,759 150,817 

% 6.2% 6.0% 2.8% 27.3% 8.6% 44.7% 4.5% 100.0% 

14/15 7,488 7,356 4,154 39,115 14,319 71,993 6,070 150,495 

% 5.0% 4.9% 2.8% 26.0% 9.5% 47.8% 4.0% 100.0% 

15/16 6,431 7,020 4,271 34,320 13,170 74,540 5,014 144,766 

% 4.4% 4.8% 3.0% 23.7% 9.1% 51.5% 3.5% 100.0% 

Source: Data Guide for WASC Self-study Report. 
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Apportionment enrollment is organized by campus category, for a six-year period, in the 

table below. The majority of apportionment enrollments at SCE happen in off-site locations, 

followed by the Anaheim Campus and then the Cypress and Wilshire Centers. Apportionment 

enrollment in off-site locations accounts for a little over 50% of all apportionment enrollments at 

SCE. The Anaheim Campus typically contributes between 23% and 25% of all apportionment 

enrollments, followed by the Cypress and Wilshire Centers which contribute between 9% and 12% 

of all apportionment enrollments at SCE.  

 Apportionment enrollment by campus for the 2009/10 academic year is not provided in this 

report, but it is worth noting that SCE experienced a 36% decline in apportionment enrollment at 

off-site locations between 2009/10 and 2010/11 academic years. In the 2011 WASC self-study 

report, apportionment enrollment at off-site locations rested in the 100,000s, but is now in the 

70,000s. This decline in off-site enrollment between 2009/10 and 2010/11 may be attributed to cuts 

in the 2010/11 NOCCCD budget. A decreased budget led to a significant loss of class offerings, 

especially those previously offered at off-site locations, such as skilled nursing homes and assisted 

living facilities. While resources were redistributed to accommodate a diminished budget, the rates 

of apportionment enrollment never returned to pre-2009 levels.  

 

Enrollment by Location - SCE Apportionment Courses 
 

Year Anaheim Cypress Wilshire Total Campus Off -site Total 
10/11 36,400 14,245 18,127 68,772 85,046 153,818 

% 23.7% 9.3% 11.8% 44.7% 55.3% 100.0% 

11/12 35,982 13,893 15,940 65,815 73,502 139,317 

% 25.8% 10.0% 11.4% 47.2% 52.8% 100.0% 

12/13 36,106 15,715 16,301 68,122 72,248 140,370 

% 25.7% 11.2% 11.6% 48.5% 51.5% 100.0% 

13/14 36,343 17,592 15,095 69,030 71,268 140,320 

% 25.9% 12.5% 10.8% 49.2% 50.8% 100.0% 

14/15 34,344 15,122 13,823 63,289 77,477 140,766 

% 24.4% 10.7% 9.8% 45.0% 55.0% 100.0% 

15/16 31,341 14,237 12,252 57,830 77,430 135,260 

% 23.2% 10.5% 9.1% 42.8% 57.2% 100.0% 

Source: Data Guide for WASC Self-Study Report. 

 

Enrollment by Location - SCE Apportionment Courses 
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 Tuition enrollment is organized by campus category, for a six-year period in the table below. 

Overall tuition enrollment is decreasing as numbers approach the 2015/16 academic year in each 

column. However, the dispersal of tuition enrollments across SCEôs three campuses and off-site 

locations is stable with the Anaheim Campus and Cypress Center leading in tuition enrollments each 

year. The Anaheim Campus and Cypress Center routinely contribute about 40% and 30% of all 

tuition enrollments respectively. Tuition enrollment is more at the SCE campuses than at off-site 

locations.  

 It is important to note that across rows, the proportion of tuition enrollment at the Cypress 

Center is increasing as it decreases at the Wilshire Center and Anaheim Campus. The level of tuition 

enrollment at the Wilshire Center during 2015/16 appears to be returning to the previous 2010/11 

level. This indicates that class offerings are being redistributed to the Cypress Center from the 

Wilshire Center and the Anaheim Campus where more of a demand for tuition courses exists or a 

new audience is being targeted. Parking for the Wilshire Center is also a significant issue. 

 Grant funded courses could not be separated from tuition courses at the time of completing 

this report. Hence, the table below contains enrollment in mostly tuition courses along with some 

enrollment in grant-funded courses. In future reports, a distinction will be made between tuition and 

grant funded enrollments.  

  

Enrollment by Location - SCE Tuition Courses 
 

Year Anaheim Cypress Wilshire Total Campus Off -site Total 

10/11 7,262 5,108 2,250 14,620 2,352 16,988 

% 42.7% 30.1% 13.2% 86.1% 13.8% 100.0% 

11/12 6,407 5,520 1,924 13,851 1,135 14,990 

% 42.7% 36.8% 12.8% 92.4% 7.6% 100.0% 

12/13 5,318 4,599 860 10,777 1,288 12,066 

% 44.1% 38.1% 7.1% 89.3% 10.7% 100.0% 

13/14 4,194 4,112 944 9,250 1,172 10,422 

% 40.2% 39.5% 9.1% 88.8% 11.2% 100.0% 

14/15 4,000 3,497 750 8,247 1,335 9,582 

% 41.7% 36.5% 7.8% 86.1% 13.9% 100.0% 

15/16 3,037 3,567 1,101 7,705 1,578 9,283 

% 32.7% 38.4% 11.9% 83.0% 17.0% 100.0% 

    Source: Data Guide for WASC Self-Study Report. 

 

FTE ENROLLMENT  

 

 Full-time Equivalent (FTE) data is organized by campus category, for a three-year period, in 

the table below. As previously noted, off-site facilities result in over 50% of SCE apportionment 

enrollment. Conversely, the majority of SCE's FTE (60%) is generated on campus at the three SCE 

Centers, compared to 40% FTE generated at off-site locations.  

The off-site locations have higher enrollment; yet, the three SCE Centers produce more 

FTEs. This could be attributed to the large number of off-site facilities and/or course offerings in the 

community, resulting in increased enrollments. However, students attending on-campus instruction 

are more likely to consistently attend classes and utilize available onsite services and supplemental 

instruction than students enrolled at off-site locations.  
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FTES by Location - Apportionment Courses 
 

Year Anaheim Cypress Wilshire Total Campus Off -site Total 

12/13 1,711.98 915.32 793.29 3,420.60 2,054.79 5,475.39 

% 31.3% 16.7% 14.5% 62.5% 37.5% 100.0% 

13/14 1,813.16 987.99 761.97 3,563.12 2,080.95 5,644.07 

% 32.1% 17.5% 13.5% 63.1% 36.9% 100.0% 

14/15 1,722.50 971.30 708.23 3,402.02 2,289.25 5,691.27 

% 30.3% 17.1% 12.4% 59.8% 40.2% 100.0% 

  Source: Data Guide for WASC Self-Study Report. 

 

FTES by Location - Apportionment Courses 
 

 
          Source: Data Guide for WASC Self-Study Report. 

 

 FTES data is organized for a three-year period in the table below. The principal program 

generating FTE at SCE is ESL, followed by LEAP, DSS, HS, CTE, and COM. Although overall 

enrollment is declining at SCE, especially for CTE, COM, and to a lesser degree ESL, the FTEs 

amounts are increasing for ESL and remaining stable for CTE. In 2006, the state of Californiaôs 

Chancellorôs Office enacted Senate Bill 361 increasing funding for all noncredit community college 

courses, creating a specific category the Career Development College Preparation (CDCP) courses. 

This allowed the CDCP FTES reimbursement rate to become comparable, although not yet equal, to 

the credit FTES reimbursement rate. Rate equalization impacted ESL courses because of the policyôs 

intention to transform basic skills funding in order to provide additional support like faculty office 

hours, which have been shown to lead to greater student success and completion of remedial 

coursework.  

 

FTES by Academic Program Category 
 

Year COM CTE DSS ESL HS LEAP OTH TOT 

12/13 333.49 329.18 388.81 2,544.65 398.80 1,468.96 11.51 5,475.40 

% 6.1% 6.0% 7.1% 46.5% 7.3% 26.8% 0.2% 100.0% 

13/14 289.64 396.69 461.02 2,616.52 387.22 1,489.18 1.74 5,642.01 

% 5.1% 7.0% 8.2% 46.4% 6.9% 26.4% 0.0% 100.0% 

14/15 226.68 376.13 452.03 2,604.72 362.91 1,670.16 2.27 5,694.90 

% 4.0% 6.6% 7.9% 45.7% 6.4% 29.3% 0.0% 100.0% 

Source: Data Guide for WASC Self-Study Report. 
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DESCRIPTION OF STUDENT POPULATION  

 

 Age. About a third of students at SCE were 31-54 years old (31%) in the 2015/16 academic 

year. The next largest group of students at SCE was 18-30 years old (22%) followed by 55-75 year 

old students (20%). This is consistent with the age group distribution of past years.  

 

Student Age Profile, 2015/16 
 

Age Range Count Percentage 

Age 0-17 2,319 6.88% 

Age 18-30 7,413 21.98% 

Age 31-54 10,650 31.58% 

Age 55-75 6,761 20.05% 

Age 76 or over 6,564 19.46% 

Unknown 20 0.06% 

Total 33,727 100.00% 
 

 

Source: SCE 2015/16 Annual Report Final. 

 

 Ethnicity. The table below lists the major ethnic categories represented at SCE - ranked 

by population size. In the 2015/16 academic year, most students at SCE identified as 

Latino/Hispanic (40%), followed by White (25%), and Asian or Pacific Islander (19%). These 

distributions are reflective of the population in the SCE community. 

 

Student Ethnicity Profile, 2015/16 

 

Ethnic Description Students Percentage 

Latino/Hispanic 13,558 40.20% 

White 8,283 24.56% 

Asian or Pacific Islander 6,419 19.03% 

Unknown/Decline to State 4,354 12.91% 

African American/Black 770 2.28% 

Other 261 0.77% 

Native American or Alaskan 82 0.24% 

Total 33,727 100.00% 
 

 
Source: SCE 2015/16 Annual Report Final. 

 

 Gender. In the 2015/16 academic year, more female students (65%) enrolled at SCE than 

male students (31%). This trend in enrollment is consistent with past years. However, during 

2015/16, to reduce disproportionate enrollment by gender, SCE allocated a substantial portion of its 

student equity funding toward increasing male enrollment. The effectiveness of the funding will be 

determined at the end of the 2016/17 academic year.  
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Student Gender Profile and Distribution, 2015/16 
 

 

 

 

 

 

 

 

 
Source: SCE 2015/16 Annual Report Final. 

 

 Highest Education Level Attained. SCE students self-report their highest educational level 

completed at the time of initial enrollment. In the 2015/16 academic year, close to 40% of the 

students enrolled at SCE did not have a highest educational level on file. Of the students who had an 

educational level on file, 25% reported completing a high school diploma, foreign post-secondary 

diploma, or GED. This was followed by 20% of students who did not complete high school or were 

enrolled in adult school coursework. Interestingly, 12% of students enrolled in the 2015/16 academic 

year already possessed an Associateôs degree or Bachelorôs degree. When the percentage of students 

who reported completing high school requirements is combined with the percentage of students who 

reported completing an AA, or BA degree, it is evident that SCE serves a large portion of post-

secondary education students (39%).  

 

Highest Educational Level Attained by Students, 2015/16 
 

 

 Source: Data Guide for WASC Self-Study Report. 

 

 Student Primary Language. The primary language of most students at SCE is unknown. 

However, for students that report their primary language, the results are closely divided between 

primary English speakers (25%) and non-primary English speakers (29%). This is reflective of the 

culturally diverse population of students who attend SCE. 

 

Gender Students Percentage 

Male 10,495 31.12% 

Female 21,808 64.66% 

Unknown 1,424 4.22% 

Total 33,727 100.00% 
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Student Primary Language, 2015/16 
 

 
  Source: Data Guide for WASC Self-Study Report. 

 

 DSS Status. The table below provides the proportion of students at SCE who identified as 

having a disability - in a 6-year period. The proportion of students identified as having a disability 

slightly increased by 0.6% between 2010/11 and 2012/13. However, for the past four academic 

years, between 2012/13 and 2015/16, the percentage of students identified as having a disability 

remained unchanged. In 2015/16, over 1,500 students (4.7%) were identified as having a disability. 

 

Disability Status, 2010/11 to 2015/16 
 

 2010/11 

(N=38,950) 

2011/12 

(N=36,248) 

2012/13 

(N=36,275) 

2013/14 

(N=34,631) 

2014/15 

(N=34,581) 

2015/16 

(N=32,518) 

No disability 

reported 95.90% 95.60% 95.30% 95.30% 95.30% 95.30% 

Disability 

reported 4.10% 4.40% 4.70% 4.70% 4.70% 4.70% 

Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 

 Source: Data Guide for WASC Self-Study Report.  

(Note: Students are identified as having a disability if they are listed in the SCE DSS MIS Argos Report 

and/or in the DSS studentsô enrollment in non-DSS classes.) 

 

STUDENT ENROLLMENT PATTERNS  

 

 Average Courses/Hours Taken. All apportionment classes at the School of Continuing 

Education are noncredit and SCE uses hours of instruction to identify student full-time or part-time 

status. A student who attends class 15 hours per week or more is considered to be a full-time student. 

High School Diploma Program students attend a self-paced independent study lab where they obtain 

high school credits based on an individualized plan. Vocational Certificate students follow a 

prescribed curriculum to ensure they meet graduation requirements. ESL students can follow a 

sequenced series of classes towards three types of certificates or enroll in ESL courses with CTE.  

 The table below presents the proportion of full-time to part-time SCE students within an 

academic year consistent of three terms. SCEôs policy consists of open enrollment and attendance 

requirements that are left to the discretion of the instructor. Due to these factors, students are able to 

attend courses in a non-traditional sense, for example, a student may attend a course for 2 hours one 

week and 6 hours the following week. The sum of hours attended per term was calculated per 

student and used to establish student status. The vast majority of SCE students are enrolled as part-
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time status (15 hours or less per week per term). Students were duplicated within academic years, 

but unduplicated within terms. 

For the purpose of developing a profile of a typical noncredit student and learning behavioral 

patterns leading to higher retention and success rate, the Office of Institutional Planning attempted to 

define the ñfull-timeò status for a noncredit program. As a starting point, Carnegie credit definition 

was used. Andrew Carnegie introduced the idea of the ñcredit hourò to address faculty pension 

challenges. Under Carnegieôs model, it was determined that faculty who taught 12 credit units, with 

each unit equal to one hour of faculty-student contact time per week over a 15-week semester, would 

qualify for full-time pension benefits (Cracking the Credit Hour, p.4). Despite the noncredit 

institutions like SCE do not use the Carnegie unit and experience shorter durations of student 

enrollment, this model of student-contact informs the types of metrics used to assess noncredit 

institutions like SCE. The table below is an example of such a metric; full-time vs. part-time 

enrollment. In the absence of a thorough statistical portrait, it is difficult to determine what truly 

constitutes full-time or part-time status at SCE but, to generate the data, part-time was judged as 

taking fewer than 15 hours of coursework per week. Fifteen hours was used as a threshold because, 

according to the Median Hours Completed by Students table, self-paced High School Diploma 

Program (HS) students complete the least amount of hours per trimester at SCE (13 hours) compared 

to ESL students who complete the most hours (82). In a twelve-week trimester, a HS student may 

complete up to one hour of coursework a week while CTE or ESL students may complete a wider 

range of hours, depending on the scheduling and purpose of their course. The 15-hour threshold 

accommodates the wide-ranging scheduling patterns of HS, ESL, and CTE programs at SCE. It is 

also equivalent to the new 15-credits-per-semester threshold proposed by the Community College 

Research Center at Columbia University to adequately measure full -time student progress at credit 

colleges (Redefining Full-Time in College; Evidence on 15-Credit Strategies). The review of the 

SCE full-time vs. part-time enrollment patterns reviewed that the large ratio of part-time to full-time 

students at SCE is reflective of the qualities of its adult learner population and that full-time or near 

full -time enrollment leads to higher retention and completion rates (SCE Institutional Effectiveness 

Report).  

Full -Time/Part-Time Status, 2010/11 to 2015/16 
 

  

2010/11 

(N=66,154) 

2011/12 

(N=61,015) 

2012/13 

(N=62,710) 

2013/14 

(N=60,049) 

2014/15 

(N=60,433) 

2015/16 

(N=57,543) 

Full-time 2.0% 1.9% 1.6% 1.7% 1.7% 1.5% 

Part-time 98.0% 98.1% 98.4% 98.3% 98.3% 98.5% 

Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 

Source: Data Guide for WASC Self-Study Report.  

(Note: Summer terms are not included in analysis. Duplicates exist between academic years, but not within 

academic years.) 

 

 Median number of hours completed by students within an academic year varies by program 

type. High School Diploma Program students have the lowest median number of hours completed 

within an academic year, with students completing about 13 hours each year the last four years. CTE 

students have consistently completed between 40 and 54 hours per year the last six years. An 

increase in number of hours completed occurred in 2014 and has remained consistent the last three 

years. ESL students have consistently completed with the highest number of hours per year the last 

six years, with hours ranging between 69-72 hours completed. Due to the wide range in hours 

completed by students, the median was used to illustrate hours completed without the impact of 

outliers.  
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Median Number of Hours Completed by Students, 2010/11 to 2015/16 
 

 2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 

ESL 69.0 74.5 75.0 82.0 73.5 72.0 

HS 15.0 27.0 13.0 13.0 13.0 13.0 

CTE 40.0 40.0 44.0 54.0 54.0 54.0 

   Source: Data Guide for WASC Self-Study Report.  

(Note: Summer terms are not included in analysis. Duplicates exist between academic years, but not within 

academic years.)   

 

 Education Goal Data. Improving basic skills has consistently been the educational goal for 

about a fifth of SCE students in the last six years. Followed by basic skills, the second most common 

goal for SCE students is career exploration. Educational goals are identified at a district level, 

meaning that if a student began at a for-credit institution within NOCCCD, their educational goal 

travels with them when they enroll at SCE. For students who have solely enrolled at SCE, their 

educational goal was collected at registration. It is worth noting that SCE students are not frequently 

asked to update their educational goals and the goals below represent student goals at the start of 

their SCE path. That being said, the data presented is still indicative of the needs and goals of SCE 

students.  

District -wide Student Educational Goals for SCE Students 
 

  

2010/11 

(N=25,339) 

2011/12 

(N=24,419) 

2012/13 

(N=25,745) 

2013/14 

(N=25,679) 

2014/15 

(N=26,897) 

2015/16 

(N=26,164) 

Transfer Seeking 6.8% 7.1% 7.1% 7.5% 7.1% 6.9% 

Degree Seeking 1.8% 1.9% 2.0% 2.1% 1.7% 1.7% 

Certificate Seeking 2.2% 2.3% 2.0% 2.1% 1.9% 1.9% 

Diploma Seeking 7.3% 6.7% 7.7% 8.0% 7.6% 7.2% 

Transition Seeking* 0.1% 0.1% 0.1% 0.1% 0.1% 0.1% 

Basic Skills 21.4% 21.1% 19.8% 18.9% 19.8% 20.0% 

Skills Builder 11.2% 10.5% 11.2% 10.6% 10.0% 9.9% 

Career Exploration 16.7% 16.8% 16.8% 17.2% 17.3% 18.0% 

Undecided 11.3% 11.2% 10.7% 10.3% 10.3% 9.8% 

Other** 21.3% 22.3% 22.8% 23.3% 24.2% 24.5% 

Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 

 Source: Data Guide for WASC Self-Study Report.  

(Note: Transition seeking students are students who declared their educational goal as "Noncredit to creditò 

coursework. Educational goals categorized in "Other" included "Undeclared," "Unknown," "Not Applicable," 

and "4yr taking courses for 4yr req.") 

     

First-Time, Returning, Continuing Students. Close to half of the students enrolled at SCE have 

been returning students for the last several years. For academic year 2010/11, the proportion of first-

time students is higher than other years because the dataset that was used to establish student 

enrollment status began at the 2010/11 academic year. For many students, their enrollment status 

remained the same through each term enrolled. Adjustments were made for the following academic 

years, but due to the lack of data prior to 2010, the number of students who were categorized, as 
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ñfirst-timeò in 2010 is likely an inflation of the true number. The student enrollment categories in the 

table below are defined as:  

 

¶ First-time Student: Newly enrolled student at SCE 

¶ Returning Student: Continuing student from the previous terms 

¶ First-time Transfer: Newly enrolled student at SCE who enrolled at another NOCCCD 

institution previously 

¶ Returning Transfer: Returning enrolled student at SCE who enrolled at another NOCCCD 

institution previously 

 

Student Enrollment Status, 2010/11 to 2015/16 
 

 2010/11 

(N=38,950) 

2011/12 

(N=36,248) 

2012/13 

(N=36,275) 

2013/14 

(N=34,631) 

2014-2015 

(N=34,581) 

2015/16 

(N=32,518) 

First-time Student 59.5% 29.2% 29.3% 27.1% 31.1% 30.1% 

Returning Student 15.2% 45.4% 46.7% 48.4% 45.9% 48.1% 

First-time Transfer 

Student 
7.7% 4.9% 5.1% 5.2% 5.3% 4.8% 

Returning Transfer 

Student 
1.0% 4.0% 4.2% 4.7% 5.0% 5.2% 

Other 16.5% 16.5% 14.7% 14.5% 12.7% 11.9% 

Total 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 

 Source: Data Guide for WASC Self-Study Report.  

(Note: Other students include not applicable/K-12 special students, uncollected/unreported, undeclared 

enrollment. Duplicates exist between academic years, but not within academic years.) 

 

Enrollment Status, 2010/11 vs. 2015/16 
 

 
 Retention. The table below shows the rate at which new students re-enroll in a program for 

one academic year. DSS and LEAP have the highest 1-year retention rates out of the 6 academic 

programs based on the data. The table is not reflective of consecutive enrollments. For instance, 

students who started in Fall 2010 and re-enrolled in Spring 2011 did not necessarily enroll in winter 

before they enrolled in spring. If a new student enrolled in more than one program during their first 

trimester at SCE, they will be counted in more than one cohort in the table. Reasons for students not 
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re-enrolling in a program include: passing an equivalency test early in the program, which allows 

them to bypass coursework, or acquiring the job skills they sought after one or two courses. Future 

analysis will look at the rates of re-enrollment within a program by major category or educational 

goal and will explore the relationship between consecutive enrollment and retention.  

 

One Year Retention Rates of First-Time Fall Students by Academic Program 
 

Year  COM CTE DSS ESL HS LEAP 
2010/11 Starting Cohort N=350 N=442 N=113 N=1,796 N=535 N=833 

End-Term Winter 16.0% 11.5% 17.7% 18.7% 15.3% 11.3% 

End-Term Spring 11.1% 7.9% 31.0% 17.6% 15.9% 7.1% 

End-Term Summer 4.3% 3.6% 3.5% 4.0% 4.9% 7.1% 

Retained to Fall 2011 10.6% 15.6% 41.6% 23.1% 19.1% 48.9%  
2011/12 Starting Cohort N=307 N=378 N=111 N=1,511 N=444 N=664 

End-Term Winter 18.6% 7.4% 6.3% 14.8% 18.7% 10.2% 

End-Term Spring 7.8% 7.1% 14.4% 12.8% 15.8% 9.2% 

End-Term Summer 3.3% 2.9% 7.2% 2.3% 4.5% 6.8% 

Retained to Fall 2012 11.4% 13.0% 55.0% 24.9% 28.6% 47.4%  
2012/13 Starting Cohort N=297 N=350 N=127 N=1,576 N=563 N=740 

End-Term Winter 13.5% 9.1% 6.3% 17.3% 20.4% 11.5% 

End-Term Spring 8.8% 8.3% 7.9% 10.9% 15.8% 9.6% 

End-Term Summer 3.0% 2.9% 5.5% 2.4% 3.2% 5.5% 

Retained to Fall 2013 12.8% 16.3% 41.7% 25.6% 24.3% 44.7%  
2013/14 Starting Cohort N=260 N=320 N=90 N=1,516 N=527 N=813 

End-Term Winter 18.1% 13.1% 15.6% 19.1% 15.9% 9.3% 

End-Term Spring 11.9% 11.3% 16.7% 13.1% 14.2% 7.9% 

End-Term Summer 3.8% 2.5% 4.4% 2.0% 6.3% 5.7% 

Retained to Fall 2014 10.4% 16.3% 50.0% 22.1% 22.6% 36.5% 

  Source: Data Guide for WASC Self-Study Report. 
 

 Support Services. In the 2015/16 Adult Block Education Grant reporting cycle, it was 

reported that 5,630 students received support services at SCE. This includes students who 

participated in SCE services from ESL off-site child care centers to high school labs, ESL learning 

centers, business/computer labs, SCE Learning Center, and the DSS Educational Support and 

Employment prep lab. The 5,630 number of students is not inclusive of those who received 

Disability Support Services (DSS) or Adult College and Career Transitions (ACCT) support 

services. The number of students who receive DSS services is estimated to be in the thousands. The 

institution is currently building a support services list, which will include the number of students 

served by SSSP services (e.g. orientation, assessment, counseling/advising, student educational 

planning, and individual follow-up or community outreach sessions).  

 Instructional Delivery Systems. Most instruction is delivered in a traditional classroom 

setting. Methods vary greatly and include lecture, small group activities, discussion, tutoring, 

computer assisted instruction, Smart Board technology, role playing, hands-on activities, 

presentations, and homework. There are instructional labs such as SCEôs High School Diploma 

Program lab, Basic Skills Learning Center lab, Computer Assisted Instructional lab, and Independent 

Living Skills lab. Training, Development, and Innovation (TDI) offers an array of online courses. 

Several of the vocational certificate programs include work-based activities (e.g. Pharmacy 

Technician, Administrative Assistant, Early Childhood Education). 

 Calendar System. The School of Continuing Education operates on a Trimester system (Fall, 

Winter, Spring) and offers a 6-week Summer session as well.    
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STUDENT ACHIEVEMENT BY INSTRUCTIONAL PROGRAM  
 

 As stated previously in the enrollment overview part of this chapter, LEAP and ESL are 

SCEôs two largest programs followed by CTE and the HS diploma program. This section will only 

cover student achievement in programs at SCE that offer course sequencing, terminal certificates, 

grades, or diplomas, despite SCEôs wide ranging program offerings. The three instructional 

programs that fit such criteria are High School, CTE, and ESL.  

 

¶ HS (High School): includes IHSS and ABE course subject codes, except for ABE courses 

belonging to LEAP. 

¶ CTE (Career & Technical Education): determined by the AEBG formula of CB22=I CB09 

and I=A, B, C, or D (Management Information System codes). 

¶ ESL (English as a Second Language): includes ESLA & ESLW course subject codes. 

 

 High School Achievement. SCE offers an adult Basic Skills/High School program, which 

allows adults an opportunity to obtain a high school diploma or prepare for the GED. It served 4,636 

students in 2015/16 (Argos Student Academic History Report, 2015/16). The following table 

provides an overview of the Basic Skills High School Diploma Program between 2010 and 2016. 

Some noteworthy observations include that of the ESL, HS, and CTE programs, the High School 

Diploma Program has the lowest median age (25 years old) and the most equal gender distribution 

(42.4% male vs 55.9% female).  

 

High School Program Quick Facts (AY 2010/11 to 2015/16) 
 

Median 

Age 

Largest 

Ethnic Group 

Gender 

Distribution  

Average 

Enrollment Size 

by Term 

Average Terms 

to Completion 
(Grads Who Completed 

Ò 3 Years) n=749 

25 Years Old Latino/Hispanic 
Male: 42.4% 

Female: 55.9% 

Fall: 3,708  

Winter: 4,003 

Spring: 3,651 

3.68 

 Source: Data Guide for WASC Self-Study Report.  

(Note: Total Cases Analyzed: 17,754)  

 

Due to limited data, the average number of terms to completion was computed by 

observing the graduates between the years 2013 and 2016 and examining their academic history 

to determine whether the student entered the program within three years of the graduation date, 

and if so, how many terms were required for completion of the program. Of all high school 

graduates awarded between 2013 and 2016 (N=1,259), 59.49% graduated within a 3-year 

timeframe. It is important to note that not all students begin with the same course requirements for 

graduation. That is, some students may require fewer credits than others to meet the minimum 

High School graduation requirements (i.e. one student may enter requiring only 20 credits to 

graduate whereas another student may enter requiring 100+ units to graduate). Those who require 

more credits would be expected to take a longer time completing their coursework.  

Intermediate Measures of High School/Basic Skills Achievement. No data is available to 

determine intermediate measures of success for Basic Skills High School Diploma Program 

students at present. Basic Skills and High School Diploma Program students are assessed via the 

TABE test; however, the data for the test was unavailable at the time of writing this report. 

Intermediate measures of success in the Basic Skills High School Diploma Program are 
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determined by the completion of unit tests. However, the data is not easily aggregated in a report 

form and, therefore, was not available at the time of writing the report. The High School Diploma 

Program uses the TABE test for diagnostic purpose only at the time of the entry to the program. 

SCE is investigating how to obtain and present TABE data in the future. The School is currently 

exploring alternative intermediate measures of student success to better serve its Basic Skills High 

School Diploma Program population.  

 High School Diplomas Awarded. The following chart displays the number of high school 

diplomas awarded between 2005 and 2016. During the 2015/16 year, SCE awarded 254 students 

with High School diplomas (Annual Report 2015/16). 

This is a 7.6% decrease in graduates from the 2014/15 

academic year. This follows the trend of overall decline 

in graduates since 2010. A decrease in graduates may be 

partially due to an overall increase in K-12 High School 

graduation rates and a decrease in the California dropout 

rate, especially in Orange County where the dropout rate 

has shown a decline from 9.5% to 5.7% between the 

years 2010 and 2015. 1 In 2011, the Manager of the Basic 

Skills High School Diploma Program implemented an 

attendance policy that restricted student use of high school labs to students taking six or more hours 

of coursework weekly. This policy was intended to incentivize attendance and, as a result, achieve a 

higher completion rate. This policy change partially explains the drop in students awarded because 

in 2011 many existing students dropped out of the High School Diploma Program as a result of the 

policy change.  

 

SCE High School Diplomas Awarded Between 2005 and 2016 
 

 
  Source: SCE 2015/16 Annual Report Final. 

 

 Career and Technical Education Achievement. The Career Technical Education (CTE) 

Program at SCE offers vocational training for those seeking to enhance their effectiveness on the 

job, advance in their profession, or prepare for a new career. The CTE program served 4,334 

students during the 2015/16 academic year (Argos Student Academic History Report, 2015/16). 

Flexible times and short-term training opportunities give students options for completing a program 

of study that best fits their needs. The state approved CTE certificate programs at SCE include:  

 

                                                 
1 California Department of Education ñState School Chief Tom Torlakson Reports New Record High School Graduation Rate and Sixth Consecutive 
Year of an Increaseò; Orange County Business Council, 2015 OC Community Indicators Report 
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1. Administrative Assistant 

2. Early Childhood Education 

3. Management Program 

4. Medical Assisting 

5. Medical Assisting: Front Office 

6. Pharmacy Technician 

7. Quality Assurance Management for 

Medical Devices 

8. Advanced Office Applications 

9. Fundamental Computer Concepts & Skills 

10. Graphic Design and Web Skills 

11. Office Application Essentials 

12. Electrical Trainee 

13. Funeral Service Assistant 

 

 The median age of students in the CTE program is 37 years old. The most represented 

ethnicity and gender groups in the program are Latino/Hispanic and female. This indicates that the 

CTE program at SCE serves mostly older Latina women in the community. On average, CTE 

enrollment hovers above 5,000 enrollments in the spring and fall trimesters and a few hundred less 

in the winter. Low enrollment for CTE occurs in winter and 

low enrollment for the Basic Skills and High School 

Diploma and ESL programs occurs in spring.  

The average time it takes a SCE student to complete 

a CTE certificate is 4.89 trimesters, which is approximately 

a year and a half (excluding summer). The sample used to 

calculate this average included CTE students who were 

listed as being first-time students in 2010 or later and 

completed a CTE certificate within a six-year timeframe or 

less. This finding indicates that, on average, SCE students 

who are on a CTE certificate track complete their coursework within a year and a half. Because the 

sample only includes students who accomplished their CTE certificate goal, as opposed to students 

who did not complete their goal, this average is likely only representative of ñhigh achievingò 

students who have a better understanding of program requirements needed for the certificate and 

encounter fewer barriers to completing a CTE program.  

 

CTE Program Quick Facts (AY 2010/11 to 2015/2016) 
 

Median 

Age 

Largest 

Ethnic Group 

Gender 

Distribution  

Average 

Enrollment 

Size 

by Term 

Average Terms 

to Completion 

 
(Grads Who Completed  

Ò 6 Years) 

37 Years Old Latino/Hispanic 
Male: 31.1% 

Female: 65.6% 

Fall: 5,512 

Winter: 4,825 

Spring: 5,061 

4.89 

 Source: Data Guide for WASC Self-Study Report.  

(Note: Total Cases Analyzed: 24,037) 

 

 Intermediate Measures of CTE Achievement. Intermediate progress measures for CTE were 

not available at the time of writing this report. The school is working on compiling this data for 

future reports and to improving the services provided to students in the CTE program.  

 CTE Certificates Awarded. The table below displays the number of CTE certificates awarded 

between the 2013/14 and 2015/16 academic years. In the most recent 2015/16 academic year, the 

CTE program awarded 409 certificates to students (SCE 2015/16 Annual Report Final). This number 

is consistent with the award amounts from the previous 2 years. The Medical Assistant and 
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Pharmacy Technician programs award the most certificates to students of all CTE programs. 

However, the Pharmacy Technician program is witnessing a decline of about 10 awards per year. To 

determine if this is a substantial decline in awards, data from additional years is needed. Program 

award data is available for SCE on the California Community College Chancellorôs Office 

(CCCCO) DataMart, however, award counts are not as accurate in Management Information 

Systems (MIS) files as Argos sources. For this reason, DataMart cross-institution comparison data 

was not included in this report. 

 

SCE Career Technical Education Certificates Awarded 
 

Program 2013/14 2014/15 2015/16 
Administrative Assistant 62 67 57 

Business Management 32 10 18 

Early Childhood Education 43 49 80 

Medical Assistant 111 110 106 

Medical Device: Quality Assurance 14 7 14 

Pharmacy Technician 119 109 92 

Project Management 20 39 18 

Other N/A 27 24 

Totals 401 418 409 

Source: SCE 2015/16 Annual Report Final. 

 

 English as a Second Language Achievement. The English as a Second Language Program 

serves 11,000 students annually. Classes are offered at the Anaheim Campus, Cypress Center, 

Wilshire Center, and in more than 50 community locations. The primary objective of the ESL 

Program is to enable adult learners to become proficient in communicating in English so they can 

meet their personal, community, academic, and employment goals. Programs offered include: 

general English language development, family ESL literacy, vocational ESL, transitional ESL, and 

citizenship. During the 2015/16 academic year, the English as a Second Language Program served 

9,929 students. 

 The median age of students in the ESL Program is 

38 years old, the most represented ethnicity, and gender 

groups in the program are Latino/Hispanic and female. This 

indicates that the ESL Program, like the CTE Program at 

SCE, serves mostly older Latina women in the community. 

Students enrolled in the CTE and ESL programs are on 

average 10 years older than students enrolled in the SCE 

High School Diploma Program. ESL enrollment typically 

hovers above 11,000 enrollments in the fall and winter 

trimesters and a couple thousand less in the spring trimester. Low enrollment for ESL occurs in 

spring trimesters.  

 The Academic Success Certificate Program was established in 2010 to help students 

transition from noncredit ESL to credit ESL programs. Students who complete two advanced courses 

(ESL 1040 and ESL 1045) receive an academic success certificate. Students must place in an 

intermediate high or advanced ESL level to enroll in either one of these courses. The average time to 

completion presented in the table below is for students who were identified as first-time students in 

2010 or beyond and received an academic success certificate within a six-year timeframe or less. On 

average, this sample of students was able to complete their certificate within 3.84 trimesters 

(approximately a year and a half). Since students place in a variety of ESL levels, completion rates 

https://drive.google.com/open?id=0B7M5mA3Az5AkdDY2SmhQVHBkdGM

